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About this committee
The United Nations Children's Fund (UNICEF) is a United Nations Programme headquartered in New York
City that provides long-term humanitarian and developmental assistance to children and mothers in
developing countries. It is one of the members of the United Nations Development Group and its Executive
Committee.
UNICEF relies on contributions from governments and private donors. Governments contribute two thirds
of the organization's resources; private groups and some 6 million individuals contribute the rest through
the National Committees. It is estimated that 91.8% of their revenue is distributed to Program Services.
UNICEF's programs emphasize developing community-level services to promote the health and well-being
of children. UNICEF was awarded the Nobel Peace Prize in 1965.
Most of UNICEF's work is in the field, with staff in over 190 countries and territories. More than 200
country offices carry out UNICEF's mission through a program developed with host governments.
Seventeen regional offices provide technical assistance to country offices as needed.
The issue: Education in post-crisis countries
Recovering from crises can often pose a greater challenge for a state than resolving the crisis itself. Postcrisis countries often cope with roadblocks like limited stability and infrastructure development.
Unfortunately, these factors often lead to the perpetual instability of public institutions, including schools.
Education is key to rebuilding countries, yet it is often pushed aside in the face of crises. In 2011, 28 million
children in conflict-affected countries were not able to attend school. Furthermore, literacy rates suffer
greatly in post-crisis countries, with only 79% of young people achieving literacy, compared to 93% in poor,
non-conflict countries.
The United Nations Children’s Fund (UNICEF) has specifically addressed this issue within the global
community and firmly believes “that education can get countries back on track after a crisis.” Schools are
the epicentres of communities, and provide necessary support networks to both children and their
families—a support network that becomes even more crucial after the frequently traumatic events of
crises. Article 28 of the Convention on the Rights of the Child declares, “states’ parties recognise the right
of the child to education, and with a view to achieving this right progressively and on the basis of equal
opportunity.”
What is a ‘crisis’ ?
USAID identifies four types of crises in which educational intervention is necessary: political,
environmental, health, and economic.





A political crisis originates from government instability or social unrest and is often accompanied by
acts of violence and warfare.
Environmental crises are natural disasters, including hurricanes, tornados and flooding.
Health crises refer to breakouts of diseases such as HIV/AIDS, malaria, or tuberculosis
An economic crisis refers to events that lead to high levels of poverty and unemployment.

Because the focus of this committee is on improving access to education in countries after a crisis has
occurred, the committee will primarily deal with crises of political and environmental natures, as these
frequently have a more obvious endpoint than health and economic crises. However, UNICEF is not
restricted to these two types of crises, and delegates can develop solutions that are adaptable in a variety
of post-crisis situations.

Political Instability
Political instability is a global issue and severe incidents can be accompanied by outbreaks of violence.
Unfortunately, children living in countries impacted by these types of issues often have restricted or
nonexistent access to education. In fact, the United Nations Educational Scientific and Cultural
Organisation’s (UNESCO) Education for all Global Monitoring Report for 2003-2004 estimated that “half of
the 104 million children out of school globally live in countries affected by or recovering from violent
conflict.”
As educating the younger generation is crucial to ensuring the future stability of these countries, it is
imperative that UNICEF devises a plan to improve the standards of education in countries undergoing
political crises.
Political crises can arise in a variety of circumstances for many different reasons. For instance, crises can
arise from ideological differences, identity differences, or resource conflicts. UNICEF must work to develop
solutions that address both the universal issues that arise from political conflicts and the roadblocks
specific to certain types of crises.

Concerns for children’s safety, resulting from outbreaks of violence, often inadvertently restrict a child’s
access to education. Currently, there are80 countries where children are in danger of triggering landmine
explosions; obstacles like this prevent children from accessing safe transportation to and from their
schools, severely restricting their right to an education.
Similar situations result when children are living in war-zones. These crises also often result in damage to
infrastructure, which provides additional challenges to children trying to receive an education. Schools can
be the target of terrorist activity or suffer unintentional physical damage if located at the centre of conflict.
According to USAID, “teachers and educational administrators are often victims of violence and school
buildings may serve as terror targets, soldiers’ barracks, or sites of war crimes.” This damage to
infrastructure can be incredibly devastating and severely impair education.

During Mozambique’s civil war between 1977 and 1992, approximately 45% of primary schools were
destroyed. In 1992, only 45% of primary school-aged children were enrolled; however, by 2008, as a result
of efforts by the international community, 98% of primary school-aged children were enrolled. This
progress resulted in part because of the efforts of the World Bank. The International Development
Association (IDA), a World Bank fund that aims to reduce poverty by providing loans to the world’s poorest
countries to boost economic growth and improving living conditions, invested in Mozambique’s
educational infrastructure. Specifically, the IDA worked to introduce and centralize a new primary school
curriculum that has had a direct impact on improving the quality of primary education. It also helped
expand and fund a program that provided direct financial support for the rebuilding and maintenance of
primary schools.

Furthermore, political crises often result in the displacement of innumerable individuals, including children.
Estimates suggest that twenty million children worldwide were displaced from their homes in the 1990s
alone. Today, there are approximately 40 million displaced people in the world, and one-third of them are
refugees—a person who is displaced outside the boarders of his home country. Displacement not only
negatively impacts a child’s psyche, but also often restricts their access to a proper education. Research
shows, “in just 10 countries recently surveyed, over 27 million refugee and internally displaced children
and youth affected by armed conflict do not have access to education.”
Schools play an irreplaceable role in the lives of displaced children as they represent a constant support
system; therefore, it is imperative that solutions are developed to better provide access to education for
displaced children.
In countries facing political unrest, educating the younger generation plays a crucial role in ensuring a more
stable future. It is crucial that UNICEF develop solutions that improve the availability of education in the
face of political crisis.

Natural Disasters
While natural disasters are less lethal than political crises, they affect seven times as many people. Natural
disasters represent a type of crisis that impacts nearly every country on the planet. “Between 1991 and
2005, natural disasters affected 3.5 billion people on all continents.” Crises of this nature cause immense
damage to communities and their infrastructures, which often lead to discrepancies in their educational
systems. Post-natural disaster damage control can often be troublesome, especially because this damage
can destroy some of the most essential elements in the infrastructure of communities. This might result in
barriers to the provision of basic services, such as water, food, and electivity. Additionally, this causes the
displacement of residents and might result in the death of thousands of people. Children frequently suffer
lasting psychological and emotional damage after their community experiences natural disaster. Schools
and education play an integral role in providing support to children affected by these crises, and thus
rebuilding community post-natural disaster.

Different natural disasters impact different regions and require different paths to recovery. Flooding
accounted for 31% of natural disasters worldwide between 1970 and 2005, making it the most frequent
natural disaster during that time period. Research done on impacts of recent floods indicates that children
living in affected areas were particularly prone to psychological distress following the disaster. Floods can
often be predicted several days in advance, giving communities and their schools some time to prepare.
Regions located in close proximity to large bodies of water are known to be at a higher risk for flooding,
therefore making it beneficial for long-term preventative measures to be put in place. In order to ensure
the highest quality of education, and the least amount of psychological damage to children, preventative
plans, both short and long-term, should be devised for schools in high-risk areas.

Windstorms, including hurricanes, typhoons, and tornados, also account for a high proportion of natural
disasters. Similarly to floods, these storms can frequently be predicted weeks in advance and certain
regions are known to be at higher risk of experiencing these disasters. Despite this added preparation time,
“property destruction is often overwhelming,” and children often experience extensive psychological and
emotional damage.

Teachers
According to USAID, “Teachers are the most crucial resource in education reconstruction.” By increasing
the number of qualified teachers in post-crisis countries, UNICEF can greatly improve the quality and the
availability of education. Research has shown that “teacher training and retention have been linked to
educational quality, children’s psychological well-being, and potentially, to strengthening the state.”
Teachers are the foundation to any educational system, and should be made a priority when developing
plans for improving education in post-crisis countries. Crisis areas often experience several problems with
teacher availability. First, teacher shortages or even deaths are common results of displacement. In order
to ameliorate this issue, UNICEF will need to devise plans to increase teacher availability in times of crisis.
Second, teachers remaining in post-crisis countries are often not trained to properly address the
psychological distress that their students are likely experiencing. International organisations regularly offer
short, three to five day
seminars in order to train teachers to better aid their students in overcoming their emotional
trauma.UNICEF should further investigate how teachers can best be trained to help their students through
the after-effects of a crisis.
One of the recent efforts led by UNICEF to improve access to education in post-crisis countries, the
Education in Emergencies and Post-Crisis Transition (EEPCT) Programme, put a heavy focus on training
teachers. In 2009 alone, approximately 73,000 teachers in areas recently affected by emergencies or crises
received training as part of the efforts of the program. This strong focus on teachers ultimately contributed
greatly to the success of the EEPCT Programme. The majority of UNICEF volunteers involved in the project
concluded that, “EEPCT had made a substantial contribution to improving access to education in
emergencies and post-crisis transitions.”
Teachers play an irreplaceable role in education, and must be considered in any effort to ensure education
in post-crisis countries. Solutions must address how teachers can be made available immediately after
crises occur and how to best allow teachers to provide a support system for their students.
Ensuring Gender Equality
Equity and human rights are major issues when planning education in countries experiencing situations of
emergency and reconstruction. Gender disparities in educational achievement occur across the globe and
these gaps only widen when countries face crises. Because “all societies have given preference to males
over females [traditionally],” girls’ education is the first to suffer given the limited resources after a crisis
occurs. (UNWOMEN) Any effort to improve access to education in post-crisis countries needs to specifically
address how girls’ education will be ensured in the face of crises.
UNESCO defines gender equality as “the right to gain access and participate in education, as well as to
benefit from gender-sensitive and gender-responsive educational environments and to obtain meaningful
education outcomes that ensure that education benefits translate into greater participation in social,
economic and political development. ”Equal access to education is not only a basic human right, but can
help improve the economic and political stability of countries. Moreover, there is a linear correlation
between per capita income, Gross Domestic Product and the education of a country’s population. The
economic growth associated with education is vital to a country that is rebuilding after a crisis. Educating
women is also imperative in improving the general health of the population—especially the health of its
women and children. According to UNESCO’s World Atlas of Gender Equality in Education, “The education
of girls and women can lead to a wide range of benefits—from improved maternal health, reduced infant
mortality and fertility rates to increased prevention against HIV and AIDS.”
Since 1990, The United Nations Children’s Fund (UNICEF) has vastly increased its efforts in promoting
gender equality. Their actions focus around three themes: equal access, empowerment, and post-crisis

Case Study: Syria
According to UNICEF, “the right to a quality education, as established under the Convention on the Rights
of the Child is being violated daily and on an appalling scale.” Syria has been in the midst of a political crisis
since March 2011.
Heba, a 17-year-old Syrian refugee living in the Za’atari refugee camp in Jordan described his personal
situation: “I used to have a dream, but it’s been blown away by the winds of this place. My dream was to
go to university and study pharmacy. It was on my mind and in my heart, but it’s been reduced to
ash.”Before the crisis, Syria educational system was fairly healthy.185 Prior to the conflict, approximately
97% of primary aged children were attending school and the Syrian government was investing steadily in
education.
Today there are approximately 4.8 million Syrian children of school age. Of those 4.8 million, 2.2 million of
them remain in Syria, but do not attend school. Additionally, there are approximately 500,000 Syrian
refugees not attending school. Damage within Syria is most pronounced in regions that experienced the
greatest amount of violence. In some of these regions, attendance is as low as 30%. Furthermore, great
damage has been done to Syria’s educational infrastructure. Countless classrooms were destroyed, and
those that are left are often overcrowded and short on critical supplies.
Children also face danger by attending schools. Schools were traditionally safe havens, but now schools are
often the targets of violent attacks and acts of terrorism. There have also been reports of children being
arrested on their way to school. Moreover, Syrian child refugees face struggles accessing education.
Although countries hosting refugees are attempting to make educational accommodations for the nearly
1.2 million child refugees, children continue to struggle to get an education. At this point, given the lack of
access to education, “more than 5 million young lives are at risk of becoming a ‘lost generation.’”

Case Study: the Philippines
In December 2013, Typhoon Haiyan impacted 14.4 million people in the Philippines.201 There were 4.8
million school-aged children living in affected areas, with 1.4 million children whose homes were affected
directly.202 Educational infrastructure also took a hit as a result of the storm with 6,000 classrooms
destroyed, 14,500 classrooms damaged, and 2,500 daycare centers damaged or destroyed.203 The Filipino
Department of Education is attempting to improve the situation by distributing supplies and implementing
programs for psychological support training.
These programs “[focus] on how teachers can support children affected by the crisis and also through
working directly with Parent Teacher Associations to include parents in understanding the extra needs of
their children in this typhoon period.” Additionally, the Filipino government is receiving aid from various
international organisations in restoring their educational infrastructure. UNICEF took charge in bringing aid
to the Philippines, providing learning and recreational material, teachers both from the community and
from outside, and supplying tents for classrooms. Ultimately, restoring education will bring back a sense of
normalcy to the children of the Philippines and help provide the psychological and emotional support
necessary to get through a crisis like this.
Filipino reconstruction in the aftermath of Typhoon Haiyon should be looked at as an example when
considering solutions for improving access to education in post-crisis countries. UNICEF should both learn
from and build on the actions taken to reconstruct the Philippine’s educational infrastructure when
discussing the vast impacts of natural disaster on a child’s right to education. UNICEF Education Officer Yul
Adelfo Olaya reinforces this sentiment when he says “the message that wants to be sent is that it’s
possible, that even in destruction, education can continue.” Improving access to education during times of
crisis is an incredibly complex issue.

Country positions
It is crucial to understand how different regions of the world prioritise and fund education in post-crisis
scenarios.
North America and Europe
Natural disasters more frequently impact populations in Europe and North America than do political crises.
Most commonly, when faced with restoring education infrastructure post-crisis, states in this bloc often
turn to internal agencies. For example, after Hurricane Katrina in the United States of America, a state
agency took over the schools in New Orleans, an area heavily affected by the disaster.This course of action
can be quite effective, as the Secretary of Education Arne Duncan was quoted in 2010 implying that
Hurricane Katrina was, “the best thing that happened to the educational system in New Orleans.”
Countries in this bloc will likely look to their domestic policies regarding responding to crises when advising
how to carry out humanitarian aid on an international scale.
Furthermore, while political crises are rare within North America and Europe, states in this bloc are likely
to send aid and advise countries that are facing political unrest. Recently, the European Union funded USD
3.68 billion in emergency relief in Syria—partially to rebuild schools to provide education to Syrian
refugees and internally displaced people. Therefore, it is important to both consider how European and
North American states would handle these issues domestically, and advise on these issues in the
international community.
Sub-Saharan Africa
Political instability is relatively common in many states in Africa. In these situations, because domestic
governments lack the stability and infrastructure to ensure education rights, aid from the international
community is commonly utilized. UNICEF, for example, is at the forefront of efforts to improve standards
of education in the consistently politically unstable Democratic Republic of the Congo (DRC). UNICEF’s Back
to School campaign has recently been embraced by the DRC. It’s efforts aim to, “attract younger children
to school,” by spreading information about the opportunities an education can bring. Geographically, the
majority of Africa is affected by natural disasters—most commonly flooding, drought, and famine. These
natural disasters can cause great damage to infrastructure, and often restrict a children’s access to
education. Depending on the stability of the government and the available infrastructure, African states
will either deal with the effects of natural disasters domestically, or attract the help of international
organisations and NGOs.
Asia and Pacific Region
The Asian bloc shares relatively high levels of political stability; however, the region suffers from severe
and frequent natural disasters. According to the Australian government, “The Asia-Pacific region
experiences some of the world’s worst and natural hazards—frequent earthquakes, volcanic eruptions,
cyclones, and annual monsoons.” Southeast Asia, specifically, is home to some of the most frequent and
deadliest natural disasters in the world. While some states in the region possess the domestic
infrastructure to cope with natural disasters, others are still developing and lack the proper internal
resources. For example, after the Asian tsunami in 2004, which impacted coastal regions in Southeast Asia,
the Australian government and Australian NGOs stepped in to provide aid, and help rebuild educational
infrastructure. Additionally, sometimes, despite highly developed domestic infrastructure, states in this
bloc need to call upon the international community to rebuild after severe disaster. For example, Japan,
despite being highly developed, was the site of many humanitarian efforts after a massive earthquake in
2012. Asian countries will frequently call upon their experience rebuilding educational infrastructures after
natural disasters, when consulting on the issue of education in post-crisis countries.

Middle East
Currently, political instability has a huge impact on the educational infrastructure of states in the Middle
East. Because of domestic turmoil in these countries is high, education infrastructure is often very reliant
upon outside organisations. For example, during the conflict with Israel, Palestinian schools in the Gaza
were being used as shelters, instead of places of learning. Intervention by humanitarian organisations will
be necessary to restore Palestine’s educational infrastructure.
Political crises, like those in the Middle East, require different actions from humanitarian organisations
than those responses to natural disasters. Humanitarian organisations providing education in the
aftermath of political crises have limited support from the likely unstable government framework. This is
less likely to be the case in states recovering from natural disasters, which generally do not disrupt the
fundamental framework of their government. Therefore, states from this bloc will prefer solutions that can
operate under limited political infrastructure.
Important UN resolutions, reports and key concepts linked to this issue:
A/RED/44/25. “Convention on the Rights of the Child.”20 Nov. 1989. Accessed 23 June 2014.
http://www.un.org/ga/search/view_doc.asp?symbol=A/RES/44/25.
http://www.unicef.org/evaluation/files/EEPCT_Global_041311.pdf.
http://www.unesco.org/iiep/PDF/Fund73.pdf.
This UNESCO report defines emergency education and provides an outline of actions to be taken
http://www.uis.unesco.org/Education/Documents/unesco-world-atlas-gender-education-2012.pdf
World Health Organisation outlines the progress that has been made in gender equality
http://www.unicef.org/education/bege_61685.html
This website gives a general overview of the impact crises can have on education. This provides a basic
background that presents the specific impacts crises can have on education.
http://www.unicef.org/media/files/Education_Interrupted_Dec_2013.pdf.
This report describes how the recent events have impacted the education of Syrian children.
http://www.unicef.org/education/bege_70640.html.
This UNICEF website evaluates the current state of gender inequality in education.
http://www.unicef.org/evaluation/files/EEPCT_Global_041311.pdf.
This UNICEF report provides a more in depth assessment of the EEPCT programme on various the global,
regional, and country scale.
http://www.uis.unesco.org/Education/Documents/unesco-world-atlas-gender-education-2012.pdf.
This report from the World Health Organisation outlines the progress that has been made in gender
equality in education.

(Some) UNICEF country profiles






















Afghanistan
Bangladesh
Bhutan
Cambodia
China
Indonesia
Republic of Korea
DPR Korea
India
Maldives
Malaysia
Myanmar
Nepal
Pakistan
Philippines
Singapore
Thailand
Timor-Leste
Tuvalu
Viet Nam
Sri Lanka

General websites for issues affecting children:
http://www.unicef.org/rosa/media_2655.htm Great photo essays
http://www.unicef.org/rosa/media_1912.htm Great videos
http://plan-international.org/
www.oxfam.org.uk
http://www.ruralpovertyportal.org/region/home/tags/africa
http://www.one.org/international/issues/
Each year, UNICEF’s flagship publication, The State of the World's Children, closely examines a key issue
affecting children
2013 The State of the World’s Children 2013: Children with Disabilities
2012 The State of the World’s Children 2012: Children in an Urban World
2011 The State of the World’s Children 2011: Adolescence – An Age of Opportunity
2010 The State of the World's Children 2010: Child Rights

Questions for Research:
1. How has your expert’s country been affected by crises in the past? How have they rebuilt their educational infrastructure
afterwards?
2. At what point after a crisis does education become a priority?
3. How should political crises and natural disasters be approached differently? What kinds of efforts are applicable to both?
4. Should gender equality be a priority in post-crisis countries? What measures could feasibly be taken to ensure that gender
equality in education is maintained in post-crisis countries?
5. What measures should be taken to ensure that schools are able to provide psychological support children following a crisis?
Should psychological support measures be extended to teachers as well?
6. How can humanitarian efforts overcome the damaged education infrastructure common to countries following a crisis?
7. What NGOs could be helpful in providing emergency humanitarian aid to country’s educational systems following crises?

